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Pre-Conference Workshops Session 2.
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High Impact Partnerships: Developing a Culture of Impact to Improve the Success of At-
Risk Students.

Adam Peck

Dean of Student Affairs, Stephen F. Austin State University

Published Program Abstract (page 18):

One of the greatest potentials of High Impact Programs and Practices (HIPs) lies in their
demonstrated ability to help the most severely at-risk students to succeed regardless of
pas academic performance, socio-economic status, or historically underrepresented
status. The stakes for success with these students are high. If they earn a college degree,
they will likely reverse generations of poverty. If they don’t, they often return to
poverty—but with crippling educational debt. This session will discuss how academic
and student affairs can work collaboratively to “build a culture of impact” in which
faculty, staff and the community engage in High Impact Practices to improve the
persistence and success of students. Creating a Culture of Impact relies upon multiple
stakeholders working together to spread HIPs throughout the institution. According to
Kuh (2007), students benefit most from participating in a HIPs in their first year and one
late connected to their major. This requires a campus culture where students are likely to
encounter these experiences both inside and outside of the classroom. In addition,
community partners such as service learning participants and internship providers need to
understand the role they play. From retooling leadership programs to model HIPs,
including these practices in freshman seminar programs, teaching local businesses how to
use HIPs in their internships, to teaching non-profits to model these practices in their
service learning programs, institutions can impact the persistence and success of their
students. This session will focus on lessons learned implementing this kind of program
and will be applicable to institutions who wish to place a campus-wide focus on HIPs.
ete.

Handout of Power Point slides.

Handout of a Collaborations Audit Worksheet. (This went along with that part of his talk
dealing with collaboration. We did this as a group project during the session.)

Handout on “Creating High Impact Experiences for Students (Programs)”. We did this as
a group discussion project. The point was to think about redesigning courses or programs
so that the course/program would include high-impact experiences.
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In this session, | will try to wear both of my hats.

Adjunct Faculty in the Department of
Mass Communications, Department of
languages, Cultures and
Cormunication.

Desn of Student Affairs 2t Stephen F.
Austin State University and 19 years of
axperience in the fleld of student
&ffairs,

Outcomes from Today’s Session

= T apply the six attributes of effective high-impact
programs from College Learning for a New Global
Century to a variety of curricular and co-curricular
programs.

« To identify strategies for collaborating with internal
and external constituents to build a culture of impact.
p——a

= Tn create models for encouraging faculty to
implement High Impact Practices in thelr courses.

(&
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s > What does “at-risk” mean?
\
W—”" v « Students who are less likely to succeed based on their
£ ';’ ’ categorization in one of more of the following groups:

» Low Socio-Economic Status
{.}Q « Previously Under-represented in Higher Education
\ e Vg/,- Low Academic Preparation
M » Externai Locus of Control
+ First-Generation Status
« This term captures many of these factors

— bl v Culun

First-Generation Students

Cnly 26 percent of the first-generation students who
graduated from high schaol will earn a degree fram an
Institution of higher education within eight years, This
compares with 68 percent of continulng-generation students
completing a higher education degree within the same eight
years (Choy, 2001},

First-generation students, whose parents had some college
education, even though they never graduated, were more
fikely to persist than those first-genaration students who
parents had never attended college {ishitani, 2008).

First-generation students are more likely to come from a iower
socioeconomic background and are more likely to express
worry about financial aid than their continuing-generation
peers (Bui, 2002).

First-generation students repaort having less parental
encauragement to attend college when compared to their
continuing-generation peers (Terenzini at al, 1954).
First-generation students report a lower leve! of self-esterm
{Inman & Mayes, 1929).
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What are High-Impact Practices?

« ¥ teaching and learning practices that have been widely
tested and have heen shown to be beneficial for college
students from many backgrounds.”
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Six Conditions of High-impact Programs
(inside and Cutside the Classroom)
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« They dermand that students devote considerable amounts of
time and effort to purposeful tasks. |

= The nature of these high-impact activities puts students in
crcumstancesthat essentlally demand they interact with faculty
and peers about subsiantive matters,

» Participating in one or mere of these activities increases the
fikelihood that students will experience diversity through
contact with people who are different than themselives.
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In the 2007 report of the National Survey for
Student Engagement (NSSE}, Gearge Kuh,
Executive Director of NSSE, addressed a
guestion he is often asked, “What one thing
. can we do to enhance student engagement
and increase student success?” He repiied,
“Make it possible for every student o
participate in ot least two high-impoct
getivities during their undergraduate
program, ene in the first vear, and one later
related to their major field” {NSSE, 2007, p.

18y,
]
Six Conditions of High-Impact Programs
{Inside and Outside the Classroom)} Cont. J’“Q'
,/’%r_)&“{

= Students get frequent feedback about their perfermance.

+ Participating in these activities provides opportunities for
students to see how what they are learning works in different
settings,

+ Doing one or more of these activities in the context ofa
coherent, academically challenging curriculum that

on and off the campus.

appropriately infuses opportunities for active, collaborative — O~
learning increases the odds that studenis will be prepared to
eonnect. W\g._hu
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“Access without support does
not equal opportunity”
~-Vincent Tinto
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Postsecondary completions for Hispanics and
Aftrican Amerieans eontinie to trail

ahale Bfamale

The “Impact” of High-impact Practices

Impact of Educatonakly Purposeful kctivities en st Academic
Wear GPA by Racef Ettmicity
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The “Impact” of High-Impact Practices

Impact of EducaBonaliy Purposefu; Activities on the Probablity af
Returning far tie Second Year of College by Race

LB [ e e e

055

E 090

B oks -

]

= wee

H

FRkY

ZE um

H 0.65 -

i
.65 — dfibcan Ararican
0.55 . —Wiiite/ Gtz
0.50

-2 -1 [ 1 z
Educationally Purposaful Acsivites (crandadired)

~v\\0\SLU*\'\\f\;N (S G S
PRVIN'S e Wwﬁ RTTRERREL\Y et
aCﬁVi\'\) ar Wl ing v e ol

oK Jn Condes D o ghotte ~wd
f;?\\nmu Vo w} SR o mkﬂca;(

The “Impact” of Failure

= Lost Revenue to the University

» Student SES

+ College Dabt for the Students

» Graduation Rates/Retention Rates

Inequities:
+ hMore women than men are participating in these
program.

+ More white students are participating in these
programs thar minotity students.
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Example Programs:
Ways we have
created or adapted
existing programs for
High Impact:

/Students Speak
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IMPACT

@Sml
Improve hi%her ordeE thinking skillswwith

samtarensen

rretiinerabesnedy
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Lessans Learned

While Service Learning, Fxperiential Learning, and other terms may
also capture High Impact Practices, it was symbolicaily Important to
use the term High Impact Practices because people didn’t presume
they knew what these are.

Even those who are using methodologies that might be considered
High impact PLATFORMS, all six conditions were not being met.

HIPs look different in curricular and cocurricular contexts,

Cresating a campus-wide focus will require creating “missionaries”
and “cheerieaders.” Marketing alone wen't do it.

Most 2pprehension tended to revolve around fear of being forced
1o do It. Build coalitions of the willing.

Teop level support is essential. Start by educating upper-leved
adrministration on what these practices are. An outslde voice can
be very useful in this regard.
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Developing Buy-In for High-Impact
Platforms

-

Common intellectual Experiences

lea rning Communities
K
Writing-intensive Courses

Coffaborative Assignments and Projects

Service Learning

Internships

Capstgne Courses and Projects
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Craating High impaet Experferces for Students [Programs]
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| PART 2: Buﬂdmg Capaaty Through
Effective Coilaboratlon

Resources

» Learningfor 2 new Global Cantury
» Student Success in Collese

= High-lmpact Edueational Practices: What They Ave Who
Has Access io Them, and ¥/hv They Rdstter

« Hational Resources Center for the First Year and Students
in_Transition (at www.sc.edu/fye),

“IF STUDENT AFFAIRS-ACADEMIC
AFFAIRS COLLABGRATION IS SUCH A
GOOD IDEA, WHY ARE THERE 50
FEW EXAMPLES OF THESE
PARTNERSHIPS IN AMERICAN
HIGHER EDUCATION?”
- ~Victor Arcelus, Gettyshurg College

Pre-Flection

« Think about a time in which you wanted to collaborate
with someone from outside of your area but
encountered difficulty. What happened?

= Think sbout a time in which you were abie to
coliaborate effectively. Why do you think this was?

» Think about & potentiai coiiaboration you wouid like
to develop. How will you approach it?

*We cn o longer aiford to 10 barbs ot cach other
across a chasra. Faculey and stadent affairs need to
reconnect the progrms and activities outside the
closproom to the intellectual and cthical purpases of
higher tdueation”

—Gwen Dungy




Remember my two hats?

Adjunct Faculty in the Department of
Mass Communications, Department of
Languages, Cuitures and
Communicatien.

Dean of Student Affairs at Stephen F
Austin State Unlversity and 19 years of
exparience in the field of student
affairs.

Five Negative Collaboration Styles

d= Stone Saup - Just like the fabie, some Just want 1o bring the
stones and ask athers to bring the soup.

The afterthought — This oceurs when we realize too late that
we shouid have been working together, and try ta get
someohe 1o sign on to our already developed program.

The Credit/Blama Trap ~ In this “collaboration” we are looking
for a scapegoat for an expected failed colizaboration.

The in-Mame Co-sponsorship — This occurs when we want
somecna to “put their name” on a program, without sctually
participating in any aspect of the program.

The Roval \Wedding ~ Collaboration is initiated as 2 means of
liniting push-back from other areas.

/

Discussion Question

« What mest inhibits coifaboration on your campus?
or

» What have you done tc overcame collaboration issues
on your campus?
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Collabaration Defined

+ Two or more people, of groups representing separate
interests, working together to achieve commaon goals.

« Part 1: Separate Intarests — We can’t forget that our
mission, vision and purpose will usually be distinct
from ene another, ’

« Part 2: Warking Together — We care most about what
we help to create. Collaborations that aren’t
collaboratively developed will usuaily be less effective.

= Part 3 Commmuen Gaals — Without common goals,
rollabaration will be difficult.

“Values Confluence®

Confluence is the jomning of tributary rivers to form a more powerfut
body of water, Values confiustce © is the joining of values with goals
and objectlves 1o form a mote pewerful sutcome.

b

. What goals do you want to accomplish through this
prospective collaboration?

~

. What will they want to accompiish?
. What values drove you to propose this collaboration?

. What values of theirs will drive them to accept this
coliaboration?

w

n

. What does suceess look like to you?
. What will it look like 1o them?
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Ideological Differences

Differences in our perspectives affect the nature of

our relgtinnships, define how we see an issue or

problem, and develop expectancies that may create

the appearance of conflict, even when none exists.

» Part 1: Difference in Perspective — These differences
impact or viewpoint.

= Part 2: Define How \Wa See an lisue — “Perception is
reality.”

« Part 3: May Appear to be Actual Conflick — We may agree
and not even know it. We tend to develop implicit
thecries of the other.
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Difference 1: Collaboration as a Value

Student Affles Porsoactive

Collaboration far its own sake is 3 frequent value in student affairs, By
just saying that we am collabbrating with faculty or even other areas in
student atfairs, staff can sacure buy-in for projects.

Aeatamic Afsirs feripective
While caltaboratlon is vahed, it is not valued [n and of itsslf; it is snan 2g
’“‘ﬁ 2 means for accomlishing Impartant gazls. Academic staff may actually
be questiones for collaborating with “the dark side”

Bridging the Gap

Student Affairs needs tovlew petential collaberetions from the
perspective of real goals of the facuity Involved, We know that the goals
of many pre-tenured faculty are research and pubilshing. i we can offer
opportinitles 1o help faclity actamplish their goalks, it ean be

2 tremendous anticement to collaborate. Of anlrse, these eriteria are
alsn henefidial 1o tanurad faculty as they halp detarmine thair rank, But
beyand these guals, asking potential collaborators what goals they have
@n be a preat way 1o start a conversation sbout working together.
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Difference 2: EXtra vs. Co-Curricular

Mmqﬁ

The Us= of the terts "wo-ctmiculzr” 2s opoosed to *extra-currlentar’ communicates an
important distinetion In the way that student affalr sees their work, It Is not *extra® to
the studant’s learning in higher education; it ls a part of their overail laamning.

Acadsmiz Afwirs Parsuective,

Facultyare rora lkely te cas studants’ participetion in clubs and organizations,
fratarities and strorities and othey experiences “outside of the classroom” as, at best,
compliments to and, at worst, distraction from thelr dassroom leaming.

Brideing the Gap

Thisis one of the many reasons that Student Affairs educators heed to take assessment
serfoitsly, it rmust be done and done well encugh for findings to endure the scrutiny of
thase wha truly understand spplled research. It cannot be acceptad at face vafue that
students are lEimlng from studentafiairs progiams - demonstrate effectivensss and
publicize the rusulks,

Student Affairs neads to use the fterature base fram Astln to Chickering and ¥uh as a
mesns of explaining how involverment and engagement fead to students’ emational and
Inrellactuasl development th colizge.

Difference 3: Perspectives on Resources

Stodeqt Affeirs Pefinackile
Student Affalrs educarons may hauve the tahdendy ta view faculty's primary resounce ad

“agitimacy” ar “extra-cradit” Facuity may be 2sked to be Involved in programs afterthey
stetfully devainped as a way af bolstering the reputstian of these programs. The akiltyo
give “credit* o "extra-credit” b% an incentive for attending & program Is often over-valusd.

AgederminAffate 9(5 spective

Faauity are mare Fkely to buy-lnto programs that they helped 1o develop. [t should alss be

noted that many facuity detest "extra credit” Extra credls s ofven something that a student

asks for when they haven't done the work of the murse. Student Affairs should try to strike
- ‘this term from their vocabulary. Additionadly, facuity are often corsulted too late fortheir

participationin prografms, Many faculty see the enUmse syliabus a5 a contract with the
Stiden™s #hd doh't Wanrte add hew elefnents withln the tame femester,

Buiclgin g the Gy

Fre-planning Gah €6 u Jong way. Approach faculty about offering cradit In advange efthe

semestar in which you are seeking their participation. Alse remember, asking them to give

extra-credit ks what YOU want ta improve partidpation in your program, Ask yourseif, what

do THEY wam? if the program constitutes a real feaming opportunity for thair studerts, help
vem see that hefare yolt <k for amything In retem

2/3/20
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Difference 4: Planned vs. Experiential Learning

Stugant Affain Paseneciie

1n the student affairs world, learning is fluid and emergent, Wivile programs are planned
with learning euteomes for the students, 1t is expected that laaming may take place in
‘ways that cannat be predicted and that this lsaming may reqmm 2

new response from the educator.

Academic Affalrt Borsoactive

Emarging sarning does not werk nearly s well in a classroom setting where sach student
rmust acquire a eommon body of Knowledga in orerto meet the leaming oblectives of
the course. While there may be emergent moments, these wsuallytake place inthe
dassroamand give the educator less time to change course snd addrass

them.

Exideingtha Sao

This ks an area in which fazulty and student affsirs educators ean reaily bring their
different skiiks te bear, Letting a faciity m=mb=r(a§(et|1e \aadm developing the
“plannad” aspects of the laarning raay asolld d:

for preparing far the “emenging” aspects of 2 learning axparience.

Difference 5: Perspectives on Success
and Failure

Studen: Affals Fotoeive

In experlential education, failire s part of the procets of learning, It s this *failure”
{howevertemporary} that producss “teachabls moments” that help students improva.
Influenced by Sanfard's Chatlenge snd Support parsdipm, student sffeirs educators
seak 10 make sure that studsms axperisnce rick of faliure but have the cppartunity ta
learn fram these mistakes.

Aeademls Affairs Perspective

Failure is an unacceptable end-state, f a student fafls an assignment ora course, it s
P often 2 permenent part of the student's record end inhibits frtvre schievement. For
example If a test [s failed, the student may be unable 1 aarn an "4" In the class.

Briggingthe Gan

Stuiglent Affaly 1 comen i differance in perspective to
i potentiai callaborators and tout Isarning frem low-risk fallure 25 an

| 2dvantage of experiential learming.

=
Time for Reflection & Feedback

+ Do these difference ring true for your campus?

- Are there “local” issues such as history of ineffective
collaboratlons that further inhibit you?

+ Any gquestions you'd like to pose?
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Difference 6: The Value of Criticism

Shudenzidilrz Farsanctive

Stutient Aftairs educstors cn sametimes be 3 littie "thin skinned™ when it comes tg

eritigism, The term “oitica™ may be viewed in fts negativa form first. When working

with other student affeirs areas, criticzm may first defined as adversarfal or even hostile.

The expactation in student affairs is oftenthat pepple showld come abaard as “teatm players” orf
thatthey “own” dedisions made by thase aboue them.

Aeadonlc itfzins Parsonctive

Criticism is 3n acedemit value ond 2 necessary first stap in any endeayar: Entlre
Journals are devoted to faculty with conflicting views on diferent phensmens arguing
averthe maits of even the smallest distinetions betwsen their ideas, To criticize one's
idees is to contyiblta to theyn and demonatrates Interset and perhaps even SUPPOTE.

Spideingthe Gan

Student Aftairs educators need to prepars for coiticsm to be the firt step In any
ollahorat|on uilth faculty, vlew this criticism 23 sTangthenng the project, and be ready
1o explain eutenmes and to defend and support bellefs. A persan wha is Taking The tme to
conitribure their theughts to the project mey actially be expressing an interest in
participating fn it.

Difference 7: Teamwork

Sterdont hffairs ferspeetive

Stadent Aftairs edocators often perceb/e themsealves a5 belng on 5 humbet of tesms that
faculny members don't see, We ate on the “institutionaf team"” with cammeon goals.and
missions, We are an the “stident affalrs team® with a comman body of litersture evten in
verydifferent departments and programs.

Acidaric Affriss Parpective

Faculty may not even percaive thamsalyes as being on the same team with sthers in thair
deparement. A history department may have 10 faculty members wha study very different
inthe modern university may make faculty
members feel more dosely afigned with faculty in their same disdipline at differant
universitles than other faculty in their same department 2t your institution.

asperts of histary, The rise of disci]

Erldlin o the Gap

When W enter into collaborative relatlo nsh|ps with faciity, We mnhot asstme that they
Kknowabelrt ef buy into the strategle visionh (even a speclfle strategle plan) of the ingtitutian.
‘We haed £a samk winfwinfuln collzboratisns that benefit Tacuity, staff and students.

Difference 8: The Value of Service

buden Aliaiv Fersoertive
Teveloping progrsms, events and services for studants ara the nature of our worlk Jf wa
don’t do these things, We aren't viewed a5 suctesstul by thase whe svaluare us.

teademlcatalm Perpactive

1n terms of how facully are avaluated, prograrms, svants andservices all foll under the
categoryof “earvice? Alangwith “resesrch” and “teaching,” these are the thres factors
swhich usisfy influence rank and tenuire ffwe very Importertthings to taculty). Of these
thrae, service is generally valuet the least,

Sridengthe dap
Servite to the bniversity, the stud o even the are vaived, they just
aren'tvalued as highly g5 research and teaching. Additionally, even i the propased
cofizboration Is related to something that a faculty member deeply cares about, that
pateon may find It inadvisable to participate it they baliee the time commitment might
irserfarewith their abllty to meet their othar abligatians. Again, it is importantto know
what the faculty member yallies and let them tel| you bt their goals, We cantat
mesume that the opportunity to serve is its own desired end-state.,

Difference 9: The Value of “Retention.”

Shysdont Affalrs Pompartive

Retention is & major marker of sucoess in Student Affalts work, Drawing upon the wark of
thebrists such as Tinto, retantion is sean 35 the product of an educator’s abillky to assit in
the academic and sodsl integration of students We therefore fzel that student retenton is
the respons|billty of the educator.

Acaduine afall: ot

Faculty may see retentioh a5 & product of stident affort and pay feed like 3 focus on

retention ks slthar a; subde ar perhaps even overt nres!um on fxcuhym pass s:udems and
efore do thei

rﬁpunslhilmj F::ultvmzy LIna sac a focus an refention as a shlftmg ufamumhmw!mm

studant to fecuity responsibliity.

Hridzinpthe Gap

Stodent Al 5irs pesonnel hezd tp focls less on the Endf.aleufmlzrﬂmn 2nd focts more
ohthe that le: ads 1o e the 1

Eoiﬂr\mare palatable b Tt refers to a § that
includes graduztian, Dversll2 focus on “suecess” (= mare ukglvzu encompass and nepresant
‘the values of othar groups.

_
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Difference 10: The Speed of Change

Student Attirs Pers pective

The pact of dnrrge is wsially fast In student affairs, Ferhaps this & hardwired Into studernt
affzirspr of the bellef | education. A good idea can catch
fire quickly. Additicnaly, bacause an ides is new, staffmay be lass Indineg ta tharaughly
study an [sstie before trying to find sciutions.

Sendariz Affairs Persosctive

Faculry with the terminaf degree in theirfield are wsusfly first and faremast trained in
tesearch, They wil be quick 1o 1ell you that ne ane taughtthem ta teach, and departmem
heads and other administrators may be likewlse quick 16 add that ho one trained them 1o
dothat either. This usually means that facutty may wantte study a problem longerthana
studert affairs perzonnel may find necassary,

Brlideipatie Gan
This Is zn ares where faculty and My wse their i
i Any 4 abowe eallab o 1o begin

Tesearch questions That We mUSE he prepared toanswer. This discussion should alss
Include agreement on a timelina. in general, if facutty-buy in is desired, student atfairs
edul:inrs‘need to realize that 2 longer timelne will usually help & great deal.

s

Mindful of the between

Planni ng to Collaborate

ﬁammtcrche pnt:nt\ﬂwi\abwiﬁvnwuw:m thinking of at the beginning?
Student Affairs, ask yourself the questions baiow:

=

. What goals de you want io accomplis'h through this
prospective coilaboration?

. What do faculty want to accomplish?

. What values drive you to propose this collaboration?

oW

. What values will drive faculty to accept this
collaberation?

n

. What does success ook like to you?
. What wilk it jook like 1o a faculty member?

(=]
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VALUES
CONFLUENCE”®
EXERCISE

« There is an old joke that gees, “How many
paychalogists daes it take to change a light
bulk?” The answer i3, "Only one, but the
light bulb has to want to change.”

We can’t change others, but we can change
the way that we respond to differences,

We need to test our awn motives for
collaborating to make sure that they are
reascns that would inspire us if we were
being approached.

Discussion

e What questions do you have about collaborating more
effectively?

~ Thank you!

Contactme:  Adam Pack
P:{936) 468 -7249
E: peckae@sfasu.edu
T: @apexedprograms

Visit my website: ApexEducationalPrograms.com

W ) v
APE X
FCATICNAL

FROGAAMS
Thank you for your participationl




Collaborations Audit Worksheet
APEX Educational Programs, LLC

\\. f‘ A
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VALUES

=

CONFLUENCE

THEIRS

YOURS

Diagnostic Question(s):

1. Why are you in the profession you are in?
2. What is your greatest professional accomplishment?

Note: Consult the values lists if necessary.

PRIMARY PROGRAMATIC QUTCOME
/ YOURS

CONFLUENCE THEIRS

Diagnostic Question(s):

RESOURCES

‘/LD JF W 8 \n}\’\nﬁ! - V’*UL.I' )

RESOURCES

Diagnostic Question(s):

1. With whom do you need to collaborate to meet your goals?
2. What resource does each bring to the table?

1. What is the one thing that, if you don’t accomplish it, you cannot be successful?

e, b5 “Jf \,f\_‘-l\\"}?
mh t I \ \l
N PR AR, wﬂkw’\}; P

RUANIRS Y Vi Ay LT = }\}J"‘\Q\.‘i} P A g . QAET 6 7 ¥
COLLABORATORS/RESOURCES '(Financial, Human, Intellectual, Mission, Leadership, Structural, Facilities) ] * o
RESOURCES

Copyright APEX Educational Programs, LLC — May not be reproduced or distributed without permission
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GOALS/STRATEGIC INITIATIVES
YOURS CONFLUENCE THEIRS

Diagnostic Question(s):

1. What is the source of your goals?
2. To what (if any) strategic initiatives do they connect?

COLLABORATIVE EFFORTS
PROPOSED COLLABORATION 1 PROPOSED COLLABORATION 1 PROPOSED COLLABORATION 1

Diagnostic Question(s):

1. What collaborations do you propose?

BENEFITS

YOURS CONFLUENCE THEIRS

Diagnostic Question(s):

I 1. How will each party benefit from the proposed collaborations?
Note: May require a separate worksheet for each proposed collaboration.

Copyright APEX Educational Programs, LLC — May not be reproduced or distributed without permission



HISTORY/BAGGAGE

YOURS CONFLUENCE THEIRS

Diagnostic Question(s):

1. Give me an example of a collaboration that really worked out well from your perspective.
2. Give me an example of a collaboration that did not meet your expectations.
3. Tell me about any previous collaborations between your areas?

APPEAL/COLLABORATION PLAN (Logical, Emotional, Ethical)

Method Describe Persuasive Appeal Using the Method Chosen

Logical

Emotional
Ethical

Diagnostic:

[ 1. None. Base your interpretation on the previous answers.

Copyright APEX Educational Programs, LLC — May not be reproduced or distributed without permission
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